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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name New End primary 
School 

Number of pupils in school  331 

Proportion (%) of pupil premium eligible pupils 14% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 

2022-2023 

2023-2024 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Karyn Ray,  

Headteacher 

Pupil premium lead Alan Girling, 

Deputy Headteacher 

Governor Linda Davies, 

lead for disadvantaged 
pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £79,355 est 

Recovery premium funding allocation this academic year £8,555 est 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

 

£87,910 est 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, whether disadvantaged or not, make good progress and 

demonstrate high attainment across all subject areas. Our pupil premium strategy is 

focused on supporting disadvantaged pupils to achieve that goal, as well as ensuring 

that already highly attaining disadvantaged children maintain their progress.  

We will consider the challenges faced by all vulnerable pupils, regardless of whether 

they are defined as disadvantaged or not. 

We strive, therefore, for academic excellence for all pupils, regardless of their 

background, and full participation of all in our wide-ranging school activities. Our Pupil 

Premium Strategy, alongside our wider school improvement plan, is one part of how we 

seek to redress any inequalities and enable all pupils to achieve highly and experience 

an inspiring range of opportunities.  

As a consequence of social and political changes in recent years, we have a reduced 

school population and currently have a relatively small number of pupils eligible for pupil 

premium funding. Nevertheless, these pupils have a wide range of individual and 

different needs. We track these pupils individually and as a group. Our strategy is also 

integral to wider school plans for education recovery, notably in its targeted support 

through the school led strand of the National Tutoring Programme for pupils whose 

education has been worst affected, including non-disadvantaged pupils.     

Accurate diagnostic assessment will underpin our strategy, not assumptions about the 

impact of disadvantage. To enhance its effectiveness we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps. These are evident 
from Reception through to KS2 and in general, are more prevalent 
among our disadvantaged pupils than their peers, where school clo-
sures and home-learning experiences have had a disproportionate im-
pact. 

2 Assessments, observations, and discussions with pupils suggest disad-
vantaged pupils can have greater difficulties with phonics than their 
peers. This negatively impacts their development as readers.  

3 Supporting attainment and progress – combined reading, writing and 
maths. 

We track the progress and attainment of all our pupils individually on a 
termly basis and we compare the progress and attainment of groups of 
children according to different characteristics including eligibility for pupil 
premium. Our analysis of both school-based data for all individuals and 
classes has shown that some individual pupils who are eligible for pupil 
premium are not attaining as highly as their peers in either reading, writ-
ing or maths. This difference has, in some cases, been exacerbated by 
the school closure periods. 

4 Our assessments and observations indicate that the education and well-
being of some of our disadvantaged pupils have been impacted by par-
tial school closures to a greater extent than for other pupils. These find-
ings are supported by national studies.  

This has resulted in significant knowledge gaps leading to pupils falling 
further behind age-related expectations, especially in maths. 

5 Our attendance data over the last 5 years indicates that attendance 
among disadvantaged pupils pre-Covid was between 2 – 3% lower than 
for non-disadvantaged pupils. During school closures and periods of 
non-statutory attendance, overall attendance was significantly impacted 
for all. 

Between Autumn 2019 and Spring 2022, 16.5 – 39.6% of disadvan-
taged pupils were ‘persistently absent’ (i.e. attendance <90%) compared 
to 8.7 - 36% of their peers. Our assessments and observations indicate 
that levels of absenteeism in the period during and after Covid re-
strictions has negatively impacted both disadvantaged and non-disad-
vantaged pupils’ progress. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language 
skills and vocabulary 
among disadvantaged 
pupils.  

Assessments and observations indicate significantly im-
proved oral language among disadvantaged pupils. This is 
evident when triangulated with other sources of evidence, 
including engagement in lessons, book scrutiny and ongoing 
formative assessment. 

Improved use of wide-
ranging and higher 
level vocabulary (Tier 2 
and 3 vocabulary).  
 

Children in our disadvantaged group use appropriate Tier 2 
and 3 vocabulary in their speech and writing. 

Data from observations of pupils and assessments of writing 
over time. 

Improved reading, 
writing and maths 
attainment among 
disadvantaged pupils.  

By the end of KS2, reading outcomes in 2024/25 for 
disadvantaged pupils meet the expected standard are in line 
with those not disadvantaged/ 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

 Increase in well-being demonstrated through well-being 
surveys; increase in personal development demon-
strated through PSHE assessments, for example. 

 All disadvantaged pupils attend at least one after school 
club and participate fully in all enrichment activities 
within the school day, including our Y6 residential trip.   

To achieve and sustain 
improved attendance for 
some of our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

 The overall absence rate for all pupils being no more 
than 5%, and the attendance gap between disadvan-
taged pupils and their non-disadvantaged peers being 
reduced to within 1%. 

 The percentage of all pupils who are persistently absent 
(attendance <90%) being below 8% and the figure 
among disadvantaged pupils being no more than 1% 
lower than their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £9000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase/Continued use of 
standardised diagnostic 
assessments.  

PIRA 

PUMA 

WHITE ROSE 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 2, 3, 4  

Embedding dialogic 
(e.g.P4C) activities across 
the school curriculum. These 
can support pupils to articu-
late key ideas, consolidate 
understanding and extend 
vocabulary.  

There is a strong evidence base that 
suggests P4C-type enquiry and high-
quality classroom discussion, are inex-
pensive to implement with high impacts 
on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment Foun-
dation | EEF 

1 

Purchase of a DfE-validated 
Systemic Synthetic Phonics 
programme and associated 
training and resources (Little 
Wandle for Letters and 
Sounds Revised) 

The DfE 2021 Reading Framework 
includes a range of evidence 
demonstrating that consistent use of a 
SSP enables rapid progress for all 
pupils in reading. EEF reports a range 
of research that demonstrate the high 
impact of phonics on outcomes and 
progress of disadvantaged pupils: 
Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Enhancement of our maths 
teaching and curriculum 
planning in line with DfE and 
EEF guidance. 

We will fund Subject Leader 
and teacher release time to 
embed key elements of guid-
ance in school and to access 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

3, 4 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
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Maths Hub resources and 
CPD (including Teaching for 
Mastery training). 

The EEF guidance is based on a range 
of the best available evidence:  

Improving Mathematics in Key Stages 
2 and 3 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £76910 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional teacher and 
teaching assistant time 
directed at 

 individual reading 
sessions 

 individual/group 
phonics ‘keep up’ 

 individual or small 
group maths and 
English booster 
groups within school 
time 

EEF reports a range of research that small 
group tuition, such as our finely targeted 
booster sessions, can have a good impact 
on pupil progress: 

EEF Small Group Tuition 

EEF report a range of evidence that 
individual support provide by a TA or 
teacher is very effective in improving pupil 
outcomes: 

EEF One to One Tuition 

2 

Provide school-led 
extra-curricular tutoring 
for pupils whose 
education has been 
most impacted by the 
pandemic. A significant 
proportion of the pupils 
who receive tutoring will 
be disadvantaged. 

(also part-funded 
through COVID catch-up 
premium) 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

4 

 

 

https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
file://///NEW-FP01/StaffSharedArea$/PUPIL%20PREMIUM%20STRATEGY/DFE%20strategy%20statement%20template_%20example/EEF%20small%20group%20tuition
file://///NEW-FP01/StaffSharedArea$/PUPIL%20PREMIUM%20STRATEGY/DFE%20strategy%20statement%20template_%20example/DFE%20New%20End_Pupil_Premium_Statement__Primary_.docx
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £2000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Expanding pupil voice and 
participation via School Council and 
developing roles of Wellbeing 
Ambassadors and Anti-Bullying 
Ambassadors. 

Participation in the Diana Award 
scheme. 

Both targeted interventions and 
universal approaches can have 
positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundatio
n.org.uk) 

4 

Continuing to follow principles of 
good practice set out in the DfE’s 
Improving School Attendance  
advice. 

 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

5 

Support full participation of 
disadvantaged pupils in extra-
curricular and enrichment activities, 
through financial contribution 

DfE Wellbeing for Education 
Recovery documents report the 
importance of a range of 
activities to promote well-being: 

DfE Wellbeing For Recovery 

All 

 

Total budgeted cost: £87910 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
file://///NEW-FP01/StaffSharedArea$/PUPIL%20PREMIUM%20STRATEGY/DFE%20strategy%20statement%20template_%20example/DFE%20New%20End_Pupil_Premium_Statement__Primary_.docx
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our assessment tracking system enables us to monitor individual progress and attain-

ment for the number of pupils eligible for Pupil Premium funding: 

We continue to track individual pupil progress and attainment each term, adapting our 

provision and extra support accordingly.  

Progress of disadvantaged Y6 pupils from the end of KS1 to the end of KS2 

2021:  

(We are unable to compare to national non-disadvantaged figures from 2020 as these 

figures are not available.)  

In 2021 using the school’s progress measures in reading, writing and maths, all 

disadvantaged pupils made at least expected progress from previous bench-

marks and a high number made better than expected progress. 

 Pupils eligible for pupil premium funding who left Year 6 in 2019 achieved the 

following end of key stage assessments: 

Reading: eight expected, four greater depth, seven working towards expected; 

Writing: fourteen expected, one greater depth, four working towards expected; 

Maths: nine expected, five working towards expected, five greater depth. (Nine-

teen eligible pupils): 

 Pupils eligible for pupil premium funding who left Year 6 in 2020 achieved posi-

tive teacher assessment results (no statutory assessments):  

Reading: seven expected, one greater depth, seven working towards expected; 

Writing:  six expected, one greater depth, eight working towards expected; 

Maths: seven expected, eight working towards expected. (Fifteen eligible pupils) 

 Pupils eligible for pupil premium funding who left Year 6 in 2021 achieved posi-

tive teacher assessment results (no statutory assessments):  

Reading: eight expected, five working towards expected; Writing: seven ex-

pected, 6 working towards expected; Maths: six expected, two greater depth, 

five working towards expected. (Thirteen eligible pupils.) 

Positive feedback from pupils and parents also tells us that they value the wide range 

of opportunities provided at school including the range of after school clubs and our 

School Journey. 
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In 2019/20, disruption caused by the first lockdown and partial return to school in the 

Summer Term had a significant impact on the educational attainment of the Year 6 pu-

pils, as well as preventing them from participating in expected activities, such as 

School Journey, sporting events or end-of-year shows. 

In 2020/21 all our eligible KS2 pupils took part, for example, in at least one opportunity 

to represent the school in sports or perform on stage, and all participated in all class 

trips, including our residential trip, and after school clubs (before the first school closure 

period). During the period of school closure and through the June and July return to 

school of all pupils, we focused additional teacher and TA time on supporting learning 

and emotional well-being of pupils eligible for pupil premium (in place of provision of 

wider opportunities). 

In 2020/21, because of COVID restrictions and the second school closure period, op-

portunities for extra-curricular and enrichment activities were again limited. Disadvan-

taged pupils took a full part in any virtual activities with their classes, were supported 

with technology at home to access home learning and wider resources, were targeted 

for participation in our after-school provision when this could take place and took a full 

part in our rescheduled Y6 residential trip. 

Externally provided programmes 

Programme Provider 

None purchased in previous year  

  

 


